











Project Scope

1. Project info School 1 School 2 School 3 School 4 School 5 School 6
School Name Baylis Court School St Joseph's RC High School Wexham School Slough and Eton CE School Haybrook College - Special Haybrook College - PRU
School Type Foundation VA Community VC Community Special PRU
Special School type ? SEN BSF Type 1
Number of sites (based on LMS) 1 1 1 1 1 4
Funding Type Conventional PFI Conventional Conventional Conventional Conventional
2. Inflation dates
Start of Construction (SC) 1-Aug-13 1-Nov-12 1-Oct-14 1-Nov-12 1-Oct-14 1-Oct-14
Funding Start (FS) 1-Aug-13 1-Nov-12 1-Oct-14 1-Nov-12 1-Oct-14 1-Oct-14
Handover date 1-Sep-15 1-Sep-14 1-Jan-16 1-Apr-14 1-Jan-16 1-Jan-16
3. Pupil Numbers
Mainstream pupils KS2 in Middle Schools (9-11)
KS3 (11-14) 630 495 630 630
KS4 (14-16) 420 330 420 420
Post 16 300 160 300 300
Specially resourced places included in mainstream
and defined as Resource provision type 5
Resource provision type 6 15 15 20 20
PRU pupils Primary PRU
Secondary PRU 135
Special School Primary age pupils
Secondary age pupils

Total pupils

Formula Proposed GFA (m2)

4. New Build / refurb mix
Mainstream School

PRU

Special schools
and resourced provision

New Build

Refurbishment & remodelling
Minor refurbishment
Unaffected

New Build

Refurbishment & remodelling
Minor refurbishment
Unaffected

New Build

Refurbishment & remodelling
Minor refurbishment
Unaffected

Total Actual Area (m2)

Area Ratio Area Ratio Area Ratio Area Ratio Area Ratio Area Ratio

0.70 1.00 0.40 0.30 0.00 0.00

0.00 0.00 0.10 0.20 0.00 0.00

0.10 0.00 0.10 0.10 0.00 0.00

0.20 0.00 0.40 0.40 0.00 0.00
/10 %00 . 100 . 100 . 000 . 000

0.00 0.00 0.00 0.00 0.00 0.70

0.00 0.00 0.00 0.00 0.00 0.30

0.00 0.00 0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00 0.00 0.00
, 0o . o000 . 000 . 000 . 000 . 10

1.00 1.00 1.00 1.00 1.00 0.00

0.00 0.00 0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00 0.00 0.00

0.00 0.00 0.00 0.00 0.00 0.00

5.Abnormals
Mainstream

SEN

Hydrotherapy

New build with life cycle
New build without life cycle
Refurb with life cycle
Refurb without life cycle

New build with life cycle
New build without life cycle
Refurb with life cycle
Refurb without life cycle

New build
Refurb




BSF planning procurement and construction programme - sheet 1

Local Authority
Contact email

Slough

annal.nayyar@slough.gov.uk

Wave 7-9 - New LA

Start - SfC OBC OJEU and Preferred bidder to FC  Opening of
Sample Schools Remit Meeting Approval Submission PQQ IPD1 IPD2 and LEP Set-up schools
‘Slough and Eton CE School Apr-10 Sep-10 Mar-11 May-11 Nov-11 | May-12 Oct-12 Apr-14
‘St Joseph's Catholic High School Apr-10 Sep-10 Mar-11 May-11 Nov-11 | May-12 Oct-12 Sep-14
Stage 0

Non-sample Submission Stage 1 Stage?2 FBC

Baylis Court School Apr-10 Sep-10 Nov-12 Feb-13 = May-13 Jul-13 Sep-15
Wexham School Apr-10 Sep-10 Nov-12 Feb-13 = May-13 Jul-13 Jan-16
Haybrook College - Special Apr-10 Sep-10 Nov-12 Feb-13 = May-13 Jul-13 Jan-16
Haybrook PRU Apr-10 Sep-10 Nov-12 Feb-13 = May-13 Jul-13 Jan-16




BSF planning procurement and construction programme - sheet 2

Slough and Eton CE School

| 2012 | 2013 | 2014 | 2015 | 2016 |
Q4 Q1 Q2 Q3 Q4 QI Q2 Q3 Q4 Q1 Q2 @ Q4 Q1
I

St Joseph's Catholic High Schoo! |

‘Baylis Court School

'Wexham School

\Haybrook College - Special

'Haybrook PRU

Q1 = Jan-Mar
Q2 = Apr-Jun
Q3 = Jul-Sep
Q4 = Oct-Dec



Beechwood}’ N

Inspiring Success

SUMMARY OF BEECHWOOD SCHOOL
SUCCESS PLAN 2009-2010

This Success Plan covers the period 2009 — 2010 and the following Key Issue Points:
Teaching and Learning

KS3 Curriculum

KS4 Curriculum

Post 16

Improve Attendance

Leadership and Management




KEY ISSUE 1:

TEACHING AND LEARNING

Goal

Action to be Taken

Success Criteria

1.1 Development
programme to move
teaching from satisfactory
to good across the school —
professional mentoring
programme.

Enjoy and Achieve

Consolidate a snapshot of where we are now.

Develop a professional development team.

Develop a professional mentoring programme involving all staff in
observations, mutual observations, discussion, appropriate training and
support.

Continue the training of all staff in paired observations using Ofsted
criteria/standards, highlighting and recognising the quality of teaching and
learning across the school.

The departmental SEF to become a key working document for improvement

As a result of professional mentoring, and INSET all
staff have a clear understanding of:

e The Standards Core and Threshold.

e How to use data to impact on learning.

e Their own skills, abilities, strengths and

needs and areas requiring development.

e What good learning is

e What a good lesson looks like

e How to achieve this
The percentage of good lessons is raised to 90%.
Attainment is raised in line — internal and national
targets.

1.2 Induction programme
for new staff to ensure
they are familiar and able
to deliver Beechwood
schemes that underpin
achievement and
attainment.

Enjoy and Achieve

Provide a one year programme which covers the key components of
learning programmes at Beechwood.

Develop a ‘Buddy System’

Provides essential information about structures and procedures and day to
day processes

Staff are able to:

e Plan effectively and deliver good lessons.
Building on key components of Elite
Learners, Learner’s Toolbox and Thinking
skills.

e Build relationships with colleagues and
students.

e Develop their own skills and knowledge

e Have confidence in their own practice.

KEY ISSUE 2: KS3 CURRICULUM

Goal

Action to be Taken

Success Criteria

2.1 Embed Year 7
Learners’ Toolbox (T&L).

Enjoy and Achieve

Achieve Economic Well
Being

Continue to develop the review & evaluation process for the Yr 7 Learner’s
Toolbox programme which develops literacy, thinking skills and
competencies. Skills to reflect and be reflected in Elite Learner’s
programme.

Feedback from students and staff to inform changes for future planning,
teaching and resources.

Skills to be linked with New National Curriculum competences, processes
and PLTs

Continue to develop tutor programme to support Toolbox Learning.

Developments are introduced which consolidate
skills and provide a variety of opportunities for
different learners.

Students to be challenged and support the
development of the programme.

Development is ongoing and the programme
continues to support learning skills beyond Year 7
Cross-curricular teaching and practise of skills
support learning, students are more confident and
progress is made.

Students are increasingly independent learners and
thinkers.




Encourage other departments to ‘feed’ into Toolbox.
Review and consolidate an overarching assessment at the end of Year 7.
Continue to develop a model of thinking into Literacy within subject areas.

This links to and underpins the Elite Learners’ Programme which
incorporates the “Toolbox” approach.

Learner’s Toolbox becomes an integral part of
learning and students are able to make informed
choices about the appropriate skills to use for tasks
set.

Key information provided by departments supports
learning enabling students to be more independent.
Assessment is robust and reflects progress made.
Staff develop their own skills for teaching literacy
within their subject areas using familiar subject
content.

Students become more confident and competent
when transferring literacy skills.

Literacy levels are raised

2.2 Develop Learners’
Toolbox Programme for
Year 8 (T&L)

Develop Learners’
Toolbox Workshops for
Year 9

Enjoy and Achieve

Develop a new structure of lessons to:
e Embed familiar skills
e Introduce new skills
e Support transferrable skills across the curriculum.

A conference approach which incorporates revision skills and enterprise.

Students consolidate familiar skills and develop new
skills and competencies.

Students are able to make informed choices when
faced with a challenge and are able to transfer the
skills confidently and competently.

Further develop skills which support transition into
KS4 and encourage independent learning and
teamwork.

2.3 Staff development re.

Learners Toolbox (T&L).

Ensure that all staff have an understanding of the Learner’s Toolbox
philosophy and approach.
Continue to develop Staff INSET programme
e Induction for those teaching the programme.
e Developing and consolidating skills of all teaching staff, learning
support and Learning continuity.
Develop support model for team teaching and consultation.

Staff are able to see the “big picture’ and are able to
support the work within their teaching.

Staff feel supported and confident in their teaching.

Skills are consolidated, everyone has a good
knowledge base and attainment is raised.

2.4 Review KS3 data to
ensure each department,
subject teacher and tutor
understands each
student’s abilities and
progress.

Enjoy and Achieve

Create a better understanding at KS3 levels, progress made and how to use
data effectively in raising attainment.

Report back KS3 levels via the SEF.

Monitor whole school data rigorously looking at trends, making
comparisons between subjects and identifying appropriate actions.
Consolidate developments within the KS3 study club which will further
support the learning.

Literacy

Numeracy

Research and retrieval skills

Use of ICT

Staff are able to use data confidently enabling them
to plan effectively for individuals as well as groups.
Staff and students are more aware of what needs to
be done to raise attainment.

Early identification of students supports interventions
for the whole range of abilities.

A more coherent spread of grades

Attainment raised

Identification of those students in need of specific
support aids progress, confidence and encourages
more independent learning.




2.5 Enhance literacy and
numeracy strategy to give
even greater impact
(T&L).

Achieve Economic Well
Being(ECM

Enjoy and Achieve

Review, evaluate and develop long and medium term plans.

Identify target students for intervention using:

e FFT

e KS2 results

e KS3 internal results
e CATs

e Internal data

Continue to work with departments and support through planning,
modelling and evaluation.

Thinking into Literacy

Continue to develop transferable literacy skills to support LTB.
Thinking into Literacy

Have a published programme of intervention.

New documents in files along with accompanying
lesson plans

KS3 students identified through data and consultation
with Leadteachers

Student list matches KS4’s list of 30% Eng/Maths
borderlines with students from CATSs data used to fill
groups.

In both KS3 and KS4 Interventions challenge
learning and raise attainment

Departments more confident in the teaching of
literacy and the inclusion of literacy in their schemes
of work.

Raised student/staff awareness of cross curricular
literacy and how thinking and literacy link together.
Staff awareness raised.

2.6 Ensure Elite Learners
is implemented
throughout the Key Stage
(T&L).

Enjoy and Achieve

Review the Bronze, Silver, Gold and Platinum awards taking into account
feedback from students and staff.

Consolidate Gold and Platinum awards.
Consolidate Learner’s Toolbox as an integral element of Elite Learners.

Lead Teachers and Learning Coordinators to monitor progress, discuss
concerns and agree actions with staff. Elite to be part of meeting agendas.

Lead Teachers through consultation with staff and in keeping with schemes
of work to establish agreed assessment tasks for Elite Programme and to
monitor progress.

An understanding that Elite Learners is reflected at Beechwood through the
National Standards.

Targets regarding Elite Learners’ Programme, to be agreed as part of
Performance Management

Tutors support the Elite Learners programme by teaching and consolidating
skills and monitoring student and tutor group progress

Through departmental and year group monitoring ensure student self
evaluation is an integral part of AFL.

Programme continues to develop therefore raising the
aspirations of all students.

Independent learners take responsibility for the Gold
and Platinum projects and successfully complete the
award.

Barriers for learning are removed.

Attainment is raised.

Student and staff review is embedded and used as a
positive step for progression.

All staff have a clear understanding and focus on
their role and responsibilities; self review is
embedded and used as a positive step for progression.
Student assessments are undertaken and progress is
clearly monitored.

Students are kept informed of progress.

Students begin to take more responsibility for their
own learning and evaluation.

Thinking Maps are taught and reinforced as an
essential thinking tool.

Staff are clear about the progress made by tutees and
students they teaching thus informing their
planning/teaching.

Accurate information is regularly fed back to MBA.
Student assessments are undertaken and progress is
clearly monitored.




Elite team to further develop strategies to ensure success.
NGR to support AFL within the Elite Learners Programme, monitor
progress, support teaching staff and liaise with MBA and EDO.

Success is rewarded and celebrated by students, families and friends in end
of term celebration ceremonies and Graduation evenings.

Students are kept informed of progress.

Students begin to take more responsibility for their
own learning and evaluation.

Thinking Maps are taught and reinforced as an
essential thinking tool

Celebration assemblies support achievement and
raise the profile of learning.

Graduation Evenings are well attended and enjoyed,
students self esteem is raised the importance of
achievement is evident.

All parents have knowledge of the programme and
are encouraged to support their children.

2.7 Review and develop
KS3 vision and re-develop
curriculum model.

Enjoy and Achieve

Develop ideas for whole school aspirations taking into consideration the
New National Curriculum.

Map overview of whole KS3 curriculum with regard to content, skills,
competencies and PLT’s.

Further develop an appropriate cross curricular approach to learning
supported by Elite Learners’ Programme, Learner’s Toolbox lessons and
conferences.

Encourage subjects to work together to deliver and assess these skills.

Ensure rigorous end of KS3 assessment which reflects overall achievement.

Formal *handing over’ and early introduction to KS4 and Connect.
In Year 9 introduce ALaN tests for the more able.
New Humanities course taught and examined in Year 9.

Following end of KS3 assessment a coursework priority for English and
Science.

KS3 curriculum is enriched through shared cross
curricular experiences which challenge the learning.
Staff aware of shared skills and competencies
allowing for a shared approach to assessments.
Students are more engaged and challenged in their
learning.

Skills and competencies are a strong feature of the
learning process, students are confident, more
independent and attainment raised.

Students, staff and parents have detailed and accurate
data information to support transition into KS4.
Intervention students are identified early and staff are
able to plan programme for raising attainment.
Students have a better understanding of expectation
structures, processes and support.

Students feel more confident about the next step and
ready for the KS4 challenge.

Students have early achievement giving them
confidence and a good start at KS4.

Students have sense of achievement and raising
confidence and expectations.

A first attempt at coursework. Students experience
challenge and develop additional skills.

KEY ISSUE 3: KS4 CURRICULUM

Goal

Action to be Taken

Success Criteria

3.1 Ensure vocational
programme fulfils

Devise monitoring programme to ensure vocational programmes are on
track to achieve target grades.

75% of students achieve minimum pass grade in all
BTEC programmes.




optimum impact (T&L).
Achieve Economic Well
Being

Enjoy and Achieve

50% of students achieve at least merit grade.
5% of students achieve Distinction grades.

3.2 Seek alternatives to the
BTEC courses.

Achieve Economic Well
Being

Enjoy and Achieve

Investigate courses offered across providers.

Evaluate inclusion of diplomas into the curriculum. Continue to develop
links with Slough 14-19 Curriculum group and examine inclusion of Travel
and Tourism/Hospitality and Catering Diploma.

Monitor shelf life of BTEC in order to place developments into
short/medium term.

Range of courses planned for delivery across a three
year curriculum plan

3.3 ALAN testing for all
Year 11 students.

Achieve Economic Well
Being

Enjoy and Achieve

CDO to test a cohort of students during allocated timetabled time.
Students at risk of non KS4 completion to be tested first — end of Year 10.
CDO/RGA/Head of Eng to liaise with BBO to determine students for
weekly testing.

DPA to provide/gather students each week and deliver to CDO.

CDO to report student progress weekly to BBO/RGA/Head of Eng.

Use to motivate students by presenting certificates in KS4 assembly and
publicising on screens in the Crescent.

All students bar those whose English prevents them
accessing the tests to gain at least L1 in both tests,
98% to gain L1 in numeracy and 40% to gain L2 in
both tests.

3.4 30% 5A*- C including
English and Maths (T&L).

Achieve Economic Well
Being

Enjoy and Achieve

JSH, BBO, FGO, RGA, EDO, NPH to establish target list based on SATs
data, FFT data and internal data.
Head of English & RGA to identify students for early entry and to focus on
‘other’ subject once the early entry grade is gained.
BBO to identify Maths intervention from spare Maths capacity.
JSH to explore increasing literacy intervention capacity.
NPH to lead on literacy intervention.
BBO to monitor progress with RGA at every reporting point.
Ensure the 5 A*-C part of the 5 A* - C (EM) by celebrating when students
gain a certificate in their BTEC.
Implement reward scheme to celebrate achievement in all BTECs.
Map opportunities across the curriculum to gain Work Skills BTEC as an
extra qualification.
Mentoring programme links key staff with groups of similar students.
Identify borderline students to allow for:
e Early entries
e Appropriate interventions.
Build Interventions team for English, Maths and Science.
Study club provides additional capacity and support for all students.

At least 30% of the cohort achieve 5 A*-C (EM)

More than 50% of students gain a reward
acknowledging the completion of a BTEC Certificate
by February half term.

Those students at risk of only gaining 4 GCSEs gain
Work Skills as their fifth GCSE.

Post exam analysis identifies mentored students as
having higher residuals than non mentored students.




KEY ISSUE 4: POST 16

Goal

Action to be Taken

Success Criteria

4.1 Develop routines and
protocols for Sixth Form.
Achieve Economic Well Being
Enjoy and Achieve

Integrate Year 12 into Sixth Form. Prepare range of induction
activities.

Routines understood by all.
Sixth Form Council appointed with agreed roles for
both year groups, calendared meetings.

4.2 Establish menu for
curriculum enabling students to
follow Level 2 or 3 courses
depending on appropriateness.

Achieve Economic Well Being

Enjoy and Achieve

Launch new Curriculum.

Continue to develop Curriculum including a wider range of A
level and Level 2 courses.

Develop programme of curriculum development in consultation
with all stakeholders for 2009-2010.

Formalise and continue to develop programme of career
development and University preparation in partnership with a
wide range. Formalise and develop structured tutorial
programme.

Develop programme of community service/volunteering and paid
school opportunities across both year groups.

50-60 new students enrolled.

Range of vocational/academic courses offered.
Appropriate curriculum with 100 students in Year
12/13

Full programme in place with visits/visiting speakers.
5-10 students successfully apply to University.

All students have community service assigned and
some have paid roles.

4.3 Extend Sixth Form Centre.
Enjoy and Achieve

Sixth Form Study Centre extended to include further study room.

Full use of area by all Sixth Formers.

Goal

Action to be Taken

Success Criteria

4.4 Understand Post 16
measures of success.

Enjoy and Achieve

Liaison with LA in order to set targets.

Introduce ALPS and ALIS systems.

Carry out CPD session with all SMT and middle managers to
disseminate knowledge.

Set targets and assess CVA from 09

Set targets for recruitment and retention figures.

Continue to develop tracking systems Red, Amber, Green and
investigate FFT data.

Targets available and shared by all.
Use of ALIS and ALPS.
Subject staff use data

4.5 Staff training for delivery of
courses (T&L).

Enjoy and Achieve

Audit staff needs

Develop programme of CPD to encompass

In house

Board set

Visiting providers

Identify future training needs for courses beginning September 09

All staff delivering AS or BTEC courses receive
training.

Training planned for further courses introduced into
September 09 Post 16 curriculum




KEY ISSUE 5: IMPROVE ATTENDANCE

Goal

Action to be Taken

Success Criteria

5.1 Research and implement
electronic registration.

SLT to define requirements for electronic registration at both
registration and each lesson for incorporation into the VLE/MLE
specification.

VLE/MLE chosen and implemented.

Training of staff on using the software.

Training on use of data.

Implementation of electronic registration

Staff, students and parents able to make use of
chosen VLE/MLE

5.2 Monitor attendance each
period of the day with more
rigour.

Registering students each lesson. Electronic monitoring.
Regular spot checks

Improving attendance figure in excess of 1% from
corresponding periods in previous years.

5.3 Further develop the
attendance role within Student
Services.

Enjoy and Achieve

Strategies to improve
attendance

Attend and Enjoy School
Ready for School

Parents, Carers and Families
Support Learning

Making a Positive Contribution

Work closely with KS3 and KS4 Student Services to identify
students in the respective year group who are displaying a poor
pattern of attendance and punctuality.

Work closely with KS3 and KS4 Student Services to ensure that
students in the respective year groups are correctly registered in
school.

Work closely with the relevant Learning Co-ordinator to ensure
that he/she is fully aware of poor patterns of
attendance/punctuality.

Carry out regular, random attendance checks of students in the
year group that they are attached to and keep a database of the
information gathered to share with the appropriate Learning Co-
ordinator and JDO.

With the relevant Learning Co-ordinator and Form Tutor agree
strategies to improve attendance/punctuality. These strategies
may include counselling, contact with home, detentions, meetings
with parents/carers of EWO referral. Ensure that individual and
class targets are set and monitored.

Review existing strategies to reward good attendance.

Work with School Council to develop new strategies for
forthcoming year.

Log of work done with individual students.
Improved attendance.

Regular flow of data.

Database created and being accessed by LC.
Record of work done

New strategies in place — increase element of

competition between groups.
Meeting attendance targets

5.4 Make greater use of
attendance panels.
Attend and Enjoy School

Attendance panels for students at 80% or below.
Attendance panels for students at 80-85%. Additional support
from Julie Francis.

Attendance improved for these students. Reduce
from 11% to government target of 7%
Attendance improved for these students

55
Develop use of Attendance Data

Recognising changing trends in data relating to year groups,
gender, SEN and ethnic groups.

Develop strategies to address specific trends causing
concern.




KEY ISSUE 6: LEADERSHIP AND MANAGEMENT

Goal

Action to be Taken

Success Criteria

6.1 Subject and Theme Health

checks, each department to have
an internal health check against

OFSTED criteria.

Use monitoring system for all departments in line with
departmental SEF.

Complete programme and begin Phase 2.

Monitor all departments

Provide feedback

Produce resultant development points.

All departments evaluated in agreed cycles.
Resultant development plans put into place.

6.2 Personalised leadership
programme for middle and
senior leaders.

Enjoy and Achieve

Economic Well being

Making a Positive Contribution

Through consultation a menu of programmes to be available to
middle, senior and aspiring leaders e.g. MA course delivered by
Roehampton University and Beechwood.

Staff are clear about the development route
available to them, how to access them and the costs
and benefits to the individual.

Numbers engaging in each pathway, measure the
relevance and impact of learning for each
individual.

6.3 Web site/VLE (T&L).
Making a Positive Contribution
Involved in Community

Enjoy and Achieve

Group with expertise and vision to be formed. Consultation re
usage and needs. Time line and costing to be established.

A website up and running that meets the various
teaching, learning and administrative needs of the
school and the governors and parents.

Examples are:

Access for staff to school documents from home.
Governor section of website.

Students access to their work from home.

Reports completed by staff using online facility.

Goal

Action to be Taken

Success Criteria

6.4 Implement restructure of
business and community
strategy.

Involved in Community

New structure fully in place.

The following posts to be enhanced or appointments made:
Business Manager.

Assistant Business Manager.

Finance Officer role enhanced.

Part time post to monitor site and FM provision.
Examination Assistant enhanced to Officer.

Data analysis role enhanced.

Conference and Research Officer in post.
Resolution to third party usage.

The restructure makes the running of the school and
its various functions more effective.

The Business Manager has a team who are able to
develop the new components of the organisation.
The teaching staff have a more effective
management of data and examinations leaving
more time to teach and lead.

The Conference and Research Centre Co-ordinator
works with the Head and Business Manager to
develop and implement a business plan (please see
separate plan).

The school is able to make an informed decision
regarding the running of third party and the
development of a community fully extended school
strategy.




partnerships 4 for schools

building schools for the future

29-01-10
Dear Tim

Slough Borough Council- Building Schools for the Future
Memorandum of Understanding - Future Working Arrangements

As our two organisations begin the process of delivering BSF we feel it is appropriate to
outline proposals for the future roles and responsibilities of our respective organisations
with regard to this significant capital investment programme. This is intended to be a
helpful document which seeks to confirm our mutual obligations and our respective roles
and responsibilities in delivering BSF both nationally and locally.

A key finding of our own review of the early waves of BSF was the need to clearly
establish a mutual set of expectations between Partnerships for Schools (PfS) and each
procuring local authority. This letter, introduced in Wave 4, and the attached schedule aim
to establish each party’s obligations and commitments to each other and to the BSF
programme at a national and local level. There have been occasions in the past where it
has not been sufficiently clear where input is required and by whom. This letter aims to set
out these respective roles and responsibilities clearly from the outset. This is also the first
document to make explicit to local authorities embarking upon BSF procurement what they
can expect from PfS and will be key to helping us form an effective and delivery focussed
working partnership.

This letter builds upon the commitments that each local authority has already made in its
Readiness to Deliver submission to be part of the BSF programme. In this submission,
local authorities were required to state their commitment to BSF and to establish properly
resourced and empowered teams with senior level sponsorship.

It is clearly in the interests of both organisations to deliver BSF in the most efficient and
practical manner and the best way to achieve this is through working together effectively.
PfS operates at no cost to the procuring local authority but has finite resources;
furthermore it is mandated to deliver the programme in the most efficient way possible and
has only a few direct stakeholders. As the local authority, we recognise that you have a
more complex stakeholder group and, as a multi-functional organisation, that inevitably,
you will have a number of competing pressures that will impact on your ability to manage
the project to an agreed timetable; all of which will create a pressure between our two
organisations. This letter is intended to assist in aligning stakeholders at the beginning
and to increase the likelihood of BSF helping deliver educational transformation on time
and on budget.

We have sought to ensure that the content of this letter is not overly formal, is readily
understandable and owned by our respective organisations. As part of this collective
ownership, | am asking that you countersign this letter as a clear statement of mutual
commitment to the transformation of education through BSF.
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Background

The Department for Children, Schools and Families (DCSF) and Partnerships UK (PUK)
set up Partnerships for Schools to manage the delivery of the Building Schools for the
Future (BSF) programme (the BSF Programme).

Under the BSF Programme, the local authority’s accountabilities and responsibilities for all
aspects of local education provision (including frontline services and capital investment)
remain unchanged. However, by PfS and the local authority working together to deliver
efficient procurement (through the establishment of a Local Education Partnership), local
authorities will be able to make maximum use of the BSF capital to transform their
secondary school estate.

The BSF Programme

Building Schools for the Future confirms education as a top government priority aiming to
deliver 21st century schools for every secondary school pupil.

The scale of BSF signifies a move from ‘patch and mend’ spending on schools to
rebuilding, remodelling and renewal, with a more strategic approach to the funding, design
and procurement of buildings, as well as delivering new and significantly enhanced ICT
solutions. As an unprecedented capital investment programme aimed at transforming
learning environments across schools within each local authority area, BSF will require, on
a regular basis, a redefining of local authorities’ Strategy for Change. This strategy sets
out the scope for all future work in BSF at a local level and is a vital core process that lies
at the heart of the successful delivery of BSF investment in your area. This development
stage is one that requires significant strategic investment and should not be
underestimated both in terms of its required resources as well as its ongoing importance.

The Role of the Local Authority

The local authority is the principal contracting authority under BSF, and will be the primary
driver in the successful and timely delivery of the scheme, providing professional and
political leadership in the delivery of meaningful education transformation at a local level,
creating new and improved life opportunities for all those of secondary school age.

It is essential that in developing its BSF proposals, the implications on both fiscal and
human resourcing for the local authority are accepted fully at all levels. The processes of
transformation through BSF are very much a continuum and are not time limited in the
same way as more traditional procurement strategies have been. Accordingly as part of
entering the programme, the local authority should acknowledge and plan accordingly for
this long-term commitment.

The local authority and PfS acknowledge — and PfS fully endorses — the local authority’s
key role in BSF and the local authority agrees and commits to the actions and principles
that are its responsibility as set out in this letter.

The Role of PfS
PfS' primary responsibility is to ensure that investment in secondary schools is based on
strong local authority educational visions; that BSF schools are well designed, built on time

at a reasonable cost to the taxpayer, and are properly maintained over their lifetimes.
PfS has seven key roles:
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Programme Manager: PfS has a central role as overall programme manager, allocating
funding to projects and at an individual school level. This includes: determining the
appropriate allocation of funding based on agreed benchmarks; assisting in determining of
value for money solutions; and quantifying abnormal costs.

Project Management: The PfS Project Director (PD) allocated to the local authority will
monitor performance against the agreed project timetable, ensure appropriate support is
provided by PfS at each relevant stage, ensure appropriate parties e.g. DCSF are kept
informed, and encourage effective project governance. They will also coordinate the
interaction of other PfS staff at relevant points in the project.

Education and ICT Policy: The role of PfS Education Director (ED) is to support and
challenge the local authority in developing a robust education and estate strategy (the
Strategy for Change) and translating this into a clear Outline Business Case (OBC). The
OBC must have educational transformation at its heart, including strategies for ICT and
Sports and Culture in recognition of key government educational policies. Support to the
local authority in developing these strategies will be provided through a dedicated PfS
Education ICT Adviser (EICTA), PE & Sports adviser and Cultural Adviser .

Steward: A prime rationale for the establishment of BSF is the efficiencies of scale that
can be achieved through the development and use, wherever possible, of standardised
contracts and bidding documents based around a standard delivery vehicle, the LEP. In
order to achieve these efficiencies, PfS will require the use of standard documentation and
structure and will require any derogations proposed by the local authority at the OBC
stage to be project-specific, justified and agreed with PfS prior to engagement with the
private sector. Similarly derogations proposed by bidders and the local authority during the
dialogue stage must be project-specific, justified and agreed with PfS prior to close of
dialogue . Where relevant, PfS is required formally to confirm derogations with DCSF
and/or HM Treasury and PUK.

Benchmarking and Performance Management: A key part of the standard LEP delivery
solution is the ability to deliver subsequent transactions which must be proved to deliver
value for money (ViM) against nationally prepared benchmarks. PfS has a key role to
collect, normalise, manage and maintain BSF cost data, which will, in turn, be supplied to
local authorities to help them ensure ongoing VM from the LEP model.

Investment and Operations: Where central investment in local BSF schemes is
considered appropriate, PfS will manage the interface around the central investment into
LEPs and initial PFI schemes via Building Schools for the Future Investments LLP (BSFI).
BSFI will facilitate and provide a Director to the LEP to manage commercial interests. To
ensure an effective management of potential conflicts and client responsibilities, PfS will
also supply a Commercial Manager in addition to the Project Director to help ensure that
future schemes delivered by individual LEPs are properly challenged, scoped and
delivered.

Communications: The PfS Communications team will work with the local authority’s
communications function to ensure that local messages are aligned with national BSF
messages. This will include seeking out proactive opportunities to highlight what BSF will
deliver locally and celebrate key milestones, as well as rebutting inaccurate reporting
should it occur. To help ensure consistency of messages, all written local communications
(e.g. media releases and written statements) about BSF are to be cleared through the
Communications Director at PfS.

The local authority and PfS acknowledge PfS’s key roles. Furthermore, PfS agrees and

commits to the actions and principles set out in this letter including those highlighted in the
attached Schedule of Responsibilities.

30f8



4. Consolidation of responsibilities

Attached as a schedule to this letter is a table outlining our collective responsibilities and
roles. It is not an exhaustive list but amplifies the above points and establishes the
collective obligations and responsibilities that must be shared and owned.

5. Confidentiality
Certain elements of the procurement exercise will, for obvious reasons, be confidential to
the parties and their advisers. It is accepted, however, that material will be shared with the
DCSF as well as advisers to PfS.
It should be recognised that material will in the majority of circumstances be subject to the
Freedom of Information Act. The local authority agrees that if a request is made of them to
produce this agreement or any other document in relation to their BSF project, that it will
promptly notify PfS and wherever possible take into account PfS’ views on whether the
request should be responded to.

6. Costs and Expenses

Each party shall be responsible for paying its own costs and expenses incurred in
connection with the discussion and approval of this letter.

7. No Partnership or Agency
Nothing in this letter shall be construed as creating a partnership. The local authority shall
not be deemed to be an agent of PfS and PfS shall not be deemed to be an agent of the
local authority and neither shall hold itself out as having authority or power to bind the
other in any way.
Term

This letter will continue from the date of signature for the duration of the local authority’s
participation in BSF including future waves of investment.

Yours sincerely

TIM BYLES CBE
Chief Executive
Partnerships for Schools

Signed on behalf of Slough Borough Council by:

L= B

Ruth Bagley Chief Executive
Date 29™ January 2010
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Schedule of Responsibilities
Overarching Principles:

BSF funding is to be applied to deliver transformation in education through the re-
provision of buildings and enhanced ICT. This requires local authorities (LAS) to
consider on a whole-estate basis — and as part of their wider Asset Management
Plans — the delivery of their education vision in a capital context. To achieve this
each LA will need to invest significantly in a detailed review of its education and
estate strategy, and in turn translate that into how such strategy can be delivered in a
capital context. This is evidenced through the development of its Strategy for Change
document which initiates the need to manage a procurement exercise that will in
many instances be the most significant in a local authority for fifty years. This
requires the development, funding and empowering of a well resourced and
empowered LA project team to work assisted by Partnerships for Schools (PfS) to
deliver BSF.

This document highlights the key features of a successful procurement and specifies
what PfS and the LA should expect of each other in delivering BSF at a local level.

Governance and Management

PfS will: LA will:

e Allocate a suitably experienced e Appoint a Project Sponsor at an
Project Director (PD) to support appropriate level (we would
and oversee each phase normally expect them to be

e Identify individual members of the Director Children Services (DCS)
National Programme, Education or Chief Eexecutive
and Planning, ICT, Design and e Set up a Project Board with
Commercial teams to support the monthly meetings and
LA as appropriate during the appropriate reporting and action
various phases. Attend project systems
board and other internal and e Evidence support for the scheme
external meetings to support the at senior officer and member level
LA as appropriate e Allow PfS access to meetings and

e Work with the LA to ensure the all information relating to the
effectiveness and value of money scheme
of project delivery, having regard e Be able to evidence satisfactorily
to risk, construction inflation and the appropriateness of internal
provision of education services membership of as well as the

selection and appointment of
external advisers to LA project

team
Information Sharing
PfS will: LA will:
e Provide relevant and timely e Provide PfS detailed information
guidance as appropriate on budgets for resources and
e Manage online resources (e.g. advisory support

PfS website updates) e Allow PfS to attend all project



Share programme wide
information to enable LA to make
informed decisions

Provide where relevant cost and
performance benchmarks to aid
LAs in assessing ViM

Standard Structure

PfS will:

Continually work to ensure the
structure continues to provide
VIM for public sector investors
Submit an investment report
evaluating investment in the LEP
by BSFI and work to ensure such
investment is viable and
approved

Prior to the Remit Meeting
consider requests from LAs to
use other structures where there
are exceptional and compelling
reasons to do so and identify
required business cases

Appoint suitably experienced
representatives as director of the
LEP

Standard Documents

PfS will:

Support the LA in defending the
standard documentation
throughout negotiation with
bidders

Commit to keeping the standard
documentation under review to
take account of legislative
changes, market pressures and
LA concerns

Work to ensure efficient approval
of derogations and LA project
documentation

Where appropriate, confirm
derogations to DCSF and HMT

LA will:

LA will:

meetings including procurement
strategy, policy, budget setting
and decision making e.qg.
evaluation

Commit to using the standard
LEP structure save where there
are compelling and material value
for money or project delivery
reasons to do otherwise

Appoint suitably experienced
officer/individual as director of the
LEP

Commit to using the LEP as
integrator of ICT into buildings
delivered under the scheme, and
develop its ICT proposals having
regard to the need for integrated
design and services (save where
the use of the LEP is identified as
not providing the best value for
money solution)

Recognise that the default
funding solution for new build
schools is through PFI and that
any alternative proposals are
identified as part of initial scoping
process following Remit Meetings

Commit to using the standard
suite of documentation, subject
only to scheme-specific
amendments reflecting local
issues only (e.g. specific ground
conditions)

Acknowledge the requirement
that PfS enforce use of the
standard documents and that
funding is dependent on this
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Resources — Internal

PfS will:

Allocate a Project Director (PD) to
LA throughout the specification
and procurement stages

Allocate a Regional Operations
Director (ROD) to oversee PfS’s
engagement with the LA
Identify individual members of the
National Programme, Education
and Planning, and Commercial
teams to support PDs and LAs
throughout the planning and
procurement and operational
phases making available the
following skill inputs:

0 Programme management
Project management
Education vision
Design management
ICT Education advice
Technical and commercial
expertise

O0O00O0

Resources — External

PfS will:

Set up and maintain a framework
of financial, technical, lead
advisers,legal and education
advisers

Confirm commitment to fund and
commit:
0 Project Sponsor/Director
time
0 Project team including
appropriate internal
support from Children’s
Services,
technical/estates, project
management, planning,
ICT, legal, financial and
administration
0 Independent client design
adviser
Ensure adequate and dedicated
resources are in place for the
BSF process, covering scoping,
pre-procurement, procurement,
delivery and ongoing operations
(including subsequent
developments)

Commit to appoint, fund and
manage external advisers, as a
minimum legal, technical and
financial advisers; subject only to
the availability of suitable
resources employed within the LA
Advisers to be appointed as early
as possible but at least prior to
the remit meeting.
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Funding

PfS will:

Provide an initial funding
envelope based on LA’s
Expression of Interest

Revise the funding envelope to
suit the agreed scope of schools
and pupil numbers

Challenge and scrutinise the local
authority’s procurement route
decision on grounds of value for
money and confirm to the LAin a
timely fashion within the agreed
timescale for the delivery
programme

Challenge the LA’s control
options for schools and the LA’s
funding allocation to assist in
producing proposals that are
deliverable, affordable and
equitable

Assist in quantifying and agreeing
abnormal costs

Revise the funding envelope
(particularly for later phases) for
location factors, inflation and
benchmark rates

Post-LEP, challenge the private
sector partner’s (PSP) school
proposals

Centrally manage PfS LEP
directors and central funding
investment into individual LEPs
via BSF where appropriate

Communications

PfS will:

Support the LA in providing a
steer on national messages on
BSF, including hosting periodic
briefings for Comms functions
Support the LA in any local
communications, including PfS
attending events and providing
quotes from PfS’ CEO for press
releases

Clear any local communications
in a prompt and timely way.
Provide a standardised
communications strategy for local
authorities to use, should they
wish to

LA will:

LA will:

Take responsibility for maximising
other funding sources including
local capital receipts, school
contributions, LA and other
bodies’ contributions

Tailor their estate solutions to fit
within the benchmark funding
allocation plus any local
contributions

Determine the procurement route
which achieves the best value for
money. The expectation is that
this will be PFI for new build
schools and Design and Build for
remodelled/refurbished schools.
Where LAs wish to depart from
this assumption they will need to
make a case to PfS before a way
forward is agreed between both
parties

Provide costed control options for
each school site in support of the
affordability analysis

Provide an indicative construction
programme that minimises school
disruption but delivers the estate
as soon as possible

Inform PfS of any planned
communications (media, events,
marketing, advertising, web etc)
Seek clearance for any BSF
press releases and include quote
from PfS CEO

Alert PfS Communications
Director to any local issues that
may cause negative publicity
Agree lines to take on any rapid
rebuttal with PfS Communications
Director
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